PSYCHOLOGIA ROZWOJOWA, 2025  tom 30, nr 1, s. 45-58
doi:10.4467/20843879PR.25.003.23616
www.ejournals.eu/Psychologia-Rozwojowa

JOANNA KOSSEWSKA ©® ORCID: 0000-0002-8156-6764

Wydziat Nauk Spotecznych i Filologii

Uniwersytet Andrzeja Frycza Modrzewskiego w Krakowie
Faculty of Social Sciences and Philology

Andrzej Frycz Modrzewski Krakow University
jkossewska@uafm.edu.pl

ANGELIKA CIESLAREK

Academic Burnout and the Risk of Alcohol Addiction
in the Time Perspectives Context by University Students

Wypalenie akademickie a ryzyko uzaleznienia od alkoholu
w konteks$cie perspektyw temporalnych u studentow

Abstract: The goal of the study was to determine the relationship between academic burnout,
time perspective, and the risk of alcohol addiction among the young adults enrolled in a university
education program. The study was conducted on a group of 100 students (62 female, 38 male).
Three measures s were used: Zimbardo’s Time Perspective Inventory (ZTPI-15), the Olsberg
Life-Basis Inventory (OLBI-S), and the Alcohol Use Disorders Identification Test (AUDIT).
The results revealed that academic burnout and risky drinking behaviors differ between men and
women. Academic burnout, risky drinking, and time perspective patterns are significantly, yet
weakly, correlated. This study significantly contributes to the research on academic burnout and
alcohol addiction risk by demonstrating how time perspective patterns can exacerbate these is-
sues. The results presented may serve as a basis for developing support programs that consider
individual differences in time perspective and may prevent academic burnout and alcohol addic-
tion in young adults.
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INTRODUCTION burnout is being examined more extensively

in relation to students (Tomaszek, Muchacka-

The phenomenon of burnout was initially exa-
mined primarily in connection with professio-
nal groups engaged in helping professions, in-
cluding educators (Agyapong et al., 2022) and
healthcare providers, such as physicians and
nurses (Wilczek-Ruzyczka, 2008; Williams et
al., 2020; Al-Busaidi et al., 2025). Currently,

-Cymerman, 2019), who have academic and
school-related responsibilities that constitute
a quasi-professional role (Chirkowska-Smolak
et al., 2022; Chirkowska-Smolak, et al., 2023).
High burnout levels have been identified among
university students in multiple countries, in-
cluding China (He, Wan, Hui, 2019), Finland
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(Kuittinen, Merildinen, 2011; Tuominen-Soini,
Salmela-Aro, 2013), Malaysia (Lau et al.,
2020), South Korea (Chang, Lee, 2020), and
Poland (Chirkowska-Smolak et al., 2022; 2023).

Academic burnout is a multifaceted syn-
drome characterized by feelings of fatigue
resulting from high academic pressure, cyni-
cism toward the educational institution and its
staff, as well as the perception of one’s efforts
as ineffective and inefficient. Feelings of in-
adequacy, fatigue, or diminished motivation
may negatively impact academic performan-
ce. Students may disengage from their aca-
demic responsibilities by delaying, skipping,
or missing classes (Demerouti et al., 2010).

Academic burnout arises from the interp-
lay of various individual, environmental, or-
ganizational, and academic contextual factors
(Badri 2013; Schaufeli et al., 2002). One pri-
mary factor contributing to academic burnout
is an excessive workload marked by extensive
teaching materials, tight deadlines, and high
learning expectations from teachers. Chronic
fatigue and emotional exhaustion may result
from the concurrent presence of high acade-
mic demands and insufficient resources, such
as effective stress management techniques or
social support.

Students are at an increased risk for bur-
nout when their fundamental psychological
needs for autonomy, competence, and rela-
tedness are overlooked. Those experiencing
feelings of powerlessness and frustration are
more likely to have low self-esteem and to
be dissatisfied with their academic perfor-
mance (Strzelecki, 2022). This can exacerba-
te negative emotions and diminish interest in
learning (Chirkowska-Smolak et al., 2022).

Interpersonal factors, including the quality
of relationships with peers and academic in-
structors, are also crucial. Social support acts
as a buffer against stress; conversely, a lack of
social support can intensify burnout symptoms
(Derbis, Baka, 2011; Diaconescu et al., 2024).
Additionally, interpersonal conflicts, solitude,
and acclimatisation process to a new educa-
tional environment can exacerbate stress and
adversely affect mental health (Chirkowska-
-Smolak et al., 2022). Individual psychological
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tendencies, such as a predisposition for negative
cognition, diminished stress resilience, or eleva-
ted perfectionism, are also substantial factors.

Some evidence suggests that academic
burnout is a gender-related syndrome; ho-
wever, Caterina Fiorilli et al. (2022) revie-
wed that the gender difference gap should
still be investigated to determine which gen-
der is more vulnerable to academic burnout.

Academic burnout often leads to negative
health and cognitive consequences. Chronic
fatigue and the perception of lacking academic
achievement can lead to risky behaviors that may
result in addiction to psychoactive substances.
Academic burnout causes individuals to respond
ineffectively to highly stressful circumstances.
These ineffective responses may lead to mala-
daptive coping mechanisms, such as excessive
internet use (Tomaszek, Muchacka-Cymerman,
2019) or consuming psychostimulants (Wall-
burg, Moncla, Mialhes, 2015). Alcohol is the
most prevalent substance consumed in this man-
ner (Costa et al., 2012; Andrade et al., 2021).

The academic environment can foster depen-
dencies on substances (e.g., alcohol, narcotics,
sedatives, and stimulants) or behavior patterns
(e.g., Internet addiction, social media addiction,
video game addiction, gambling addiction, work
addiction, shopping addiction, and exercise ad-
diction) that are rooted in traditional psychologi-
cal mechanisms (Derbis, Baka, 2011; Piorunek,
Garbacik, 2021). Under significant academic
pressure, addictive substances and behavior
patterns often offer immediate satisfaction and
temporary alleviation of emotional strain, fre-
quently functioning as a means of regulating
academic stress. Stress is an intrinsic aspect of
student life and a primary catalyst for addiction.
Addictions may serve as a compensatory me-
chanism, providing “negative reinforcement” by
alleviating distressing emotions. However, their
initial efficacy exacerbates the issue over time.
Neuroadaptive mechanisms are integral to the
addiction process, leading to a progressive decli-
ne in behavioral control, heightened tolerance,
and withdrawal symptoms when a particular
activity is ceased. Furthermore, these mecha-
nisms exacerbate academic performance issues,
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amplifying burnout symptoms (Chirkowska-
-Smolak et al., 2022).

Research findings on alcohol consumption
among university students reveal a significant
increase in consumption and a tendency toward
risky drinking behaviors. Young people aged 20—
24 exhibit particularly risky drinking behavior,
with 36-58% of male students and 30—40% of
female students engaging in it. Worryingly, the
gender gap is narrowing, meaning that ncreasing
number of young women areconsuming alco-
hol in a risky manner (Iwamoto, Mui, 2020).
Research conducted among Silesian university
students revealed that alcohol consumption is
common, though no significant gender diffe-
rences were found (Brodziak-Dopierata et al.,
2020). This suggests that further exploration of
this topic is warranted.

Time perspective is pivotal in executing he-
althy versus detrimental behaviors (Boniwell,
Zimbardo, 2004; Boyd, Zimbardo, 2005). Con-
sequently, it may be regarded as a substantial
predictor of academic burnout. Time perspecti-
ve (Zimbardo, Boyd, 1999a) is a psychological
orientation toward time that structures personal
life experiences within a vertical framework
encompassing three key intervals: the past,
present, and future (Zimbardo, Boyd, 1999b;
2008). Time perspective is not merely a theo-
retical construct; it significantly impacts one’s
decision-making, problem-solving, and adap-
tive capabilities. The subjective experience of
time profoundly influences a person’s ability
to manage stress, regulate emotions, as well as
set and achieve long-term goals. Zimbardo and
Boyd (1999a) identified five components of time
perspective: past-negative (PN), past-positive
(PP), present-fatalistic (PF), present-hedonistic
(PH), and future-oriented (F). Those influenced
by a fatalistic perspective may exhibit dimi-
nished self-confidence and low self-efficacy.
In contrast, individuals who dwell on negative
experiences may experience profound guilt and
regret, which can lead to depressive tendencies.
A strong hedonistic orientation toward the pre-
sent correlates with impulsive behavior, insu-
fficient planning, and an increased likelihood
of making imprudent choices (Keough et al.,
1999; Fieulaine, Martinez, 2010). Some gender

47

differences were found: women are more posi-
tively oriented towards the past than men, while
men exhibit a greater tendency towards present
hedonism than women (Fuentes et al., 2022).

Time perspective significantly influences
self-efficacy (Zheng, Wang, 2022), decision-
-making (Ma, Zhang, 2023), and health-
-promoting behaviors (Guthrie et al., 2014;
Henson et al., 2006; Jin et al., 2023). In an edu-
cational context, time perspective is a significant
predictor of academic performance (Barnett et
al., 2020; Mello, Worrell, 2006), engagement,
and achievement (Horstmanshof, Zimitat, 2007;
Peetsma, van der Veen, 2011). Many studies
have examined the relationship between aca-
demic burnout and time perspective (Aryaei
Moghadam et al., 2024; Hong, Hanafi, 2024;
Hong, 2025). However, none of these studies
have examined the correlation with hazardous
alcohol consumption. Therefore, it is essential
to examine this research gap.

Time perspective influences decisions re-
lated to the pursuit of pleasure or the avoidan-
ce of challenging emotions, particularly in the
context of addictions like alcohol dependence.
Individuals who exhibit a present-hedonistic
viewpoint are more likely to develop addiction
because they tend to react to stressors with im-
pulsive behaviors such as alcohol consumption,
seeking immediate gratification, and evading
negative emotions. Conversely, individuals who
put emphasis on the future may procrastinate,
which can result in stress and burnout (Song,
Feng, 2017). Prolonged waiting to achieve go-
als related to abstinence or addiction manage-
ment can exacerbate anxiety and frustration,
thereby worsening addiction. These mecha-
nisms are particularly apparent among stu-
dents who are trying to balance academic obli-
gations with personal issues related to addiction.

Understanding time perspective is essen-
tial in the context of academic burnout and
addiction because it affects how individuals
approach stress and daily challenges. The-
re is evident based on the empirical data and
theoretical principles that suggests a corre-
lation between professional burnout and su-
sceptibility to addiction and time perspective.
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The aim of this study was to address a re-
search gap by analyzing the relationship be-
tween academic burnout, time perspective, and
the risk of alcohol addiction. The study' also
aimed at validating the following hypotheses:
H1: Academic burnout differs by gender.

H2: Addiction risk differs by gender;

H3: The time perspective pattern differs by gender;
H4: There are significant correlations among
academic burnout, addiction risk, and time per-
spectives.

METHOD
Measures

Due to time constraints and reliability issues, the
study used short versions of the standard diag-
nostic instruments in the Polish language. These
instruments included the Oldenburg Burnout
Inventory-Short Version (OLBI-S), the Polish
adaptation of the Alcohol Use Disorders Iden-
tification Test (AUDIT) to identify individuals
at risk for problematic alcohol consumption,
and the ZTPI-15 Time Perspective Inventory.
The Oldenburg Burnout Inventory (OLBI-S)
The Polish adaptation of the OLBI-S by
Strzelecki (2023) consists of sixteen items di-
vided into two sub-scales: E-Exhaustion and D-
-Disengagement (Reis et al., 2015). Participants
were instructed to respond using a 4-point Likert
scale ranging from 1 (strongly agree) to 4 (stron-
gly disagree). The Polish version demonstrates
reliability, with Cronbach’s alphas of .83 and
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.77 for the Exhaustion and Disengagement sub-
-scales, respectively (Strzelecki, 2023).

Alcohol Use Disorders Identification Test

The AUDIT (Alcohol Use Disorders Iden-
tification Test) is recognized by the WHO as
the benchmark for alcohol problem screening
(Saunders et al., 1993; Polish version by Babor
1993). It comprises ten questions, and respon-
ses are rated on a scale of 0 to 4 points. The
reliability of the Polish version varies between
.7 and .86, depending on the study group (Zate-
ski, Horoszkiewicz, 2021; Klimkiewicz et al.,
2021).

Zimbardo Time Perspective Inventory
(ZTPI-15)

The short form of the Zimbardo Time Per-
spective Inventory (ZTPI-15) comprises fifte-
en items corresponding to five perspectives:
past-positive, past-negative, present-hedonistic,
present-fatalistic, and future. This version was
selected because the Polish sample confirmed
that the factorial structure of the ZTPI depends on
age. The reliability of the Polish ZTPI-15 adapta-
tion is .89 (Cybis, Rowinski, Przepiodrka, 2012).

Group Characteristics

The research cohort consisted of 100 students
who participated in an online survey via Google
Forms in 2024. Students at different educational
levels (bachelor’s, master’s, and PhD) between
the ages of 18 and 30 (M =23.9; SD =5.9) were
included. The mode and field of study were not
controlled. The characteristics of the study group
are shown in Table 1.

Table 1. Demographic characteristics of the study group (N = 100)

Variable Category Numbera(\)li; persons Percentage (%)
Gender Women 62 62
Men 38 38
Level of studies Bachelor’s 58 58
Master’s 35 35
PhD 7 7

Source: own study.
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Research Procedure

Purposeful selection was considered a criteri-
on for the study. The study was conducted on-
line using the Google Forms platform between
March and April 2024. An invitation to partici-
pate in an anonymous, voluntary survey was
posted on Facebook. The online questionnaire
took approximately 10 minutes to complete.

RESULTS

Descriptive statistics are presented in Table 2.
The variable distributions deviated from
normality, as indicated by the results of the
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Shapiro-Wilk test, as well as by the skewness
and kurtosis values. Non-parametric tests were
then used to validate the hypotheses. The skew-
ness range is —.56 to 1.41 and the kurtosis range
is 2.18 to 3.46. This indicates that the distri-
bution of the three variables is leptokurtic,
characterized by long tails (Schmid, Trede,
2003).

The nonparametric Mann-Whitney U test
for independent samples was used to test the
hypothesis regarding gender disparities in the
dependent variables (academic burnout, risk of
alcohol addiction, and time perspective). The
findings are displayed in Table 3.

The results of the Mann-Whitney U test
revealed statistically significant differences

Table 2. Descriptive statistics for the analysed variables

Variable M Me SD Min Max Sk K S-w P
Academic burnout

E 18.21 | 19.00 1.67 6.0 22.00 .16 3.47 .92 .003
D 19.82 | 20.00 2.47 17.00 24.00 22 2.18 .93 .002
Time perspective

PP 12.32 | 12.00 2.48 8.00 14.00 —-.56 221 91 <.001
PN 7.81 8.00 2.43 6.00 15.00 -.27 242 91 <.001
PH 13.32 | 13.00 2.94 8.00 15.00 .36 2.89 .89 <.001
PF 10.77 | 10.00 3.77 6.00 13.00 —44 3.31 91 <.001
F 11.24 | 11.00 2.82 6.00 14.00 .53 2.74 .89 <.001
Alcohol Addiction Risk

AAR 21.26 | 21.00 9.73 .00 35.00 1.41 3.26 .87 <.001

Note: M — mean, Me — median, SD — standard deviation, Min — lowest result, Max — highest result, Sk — skew-
ness, K — kurtosis, S-/ — Shapiro-Wilk test value, p — significance level of the S-J¥ test value * normal distri-
bution, E — Exhaustion, D — Disengagement, PP — Past-Positive, PN — Past-Negative, PH — Present-Hedonistic,
PF — Present-Fatalistic, F — Future, AAR — Alcohol Addiction Risk.

Source: own study.
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Table 3. Academic burnout, alcohol addiction risk, and time perspectives — differences by gender

Variable ng’l[nﬁ:k SUR’,{;;““ U zZ P Rg
E 3705.50 1965.50 728.50 2152 016 25
D 3144.00 1609.00 731.50 2218 025 29
AAR 3980.40 1567.00 700.00 -3.183 002 31
PP 3595.00 2076.00 1130.00 ~1.441 168 —.06
PN 3356.00 2069.00 1010.00 ~1.562 159 09
PH 3405.30 2365.50 750.50 ~1.456 255 12
PF 3324.00 2509.00 800.00 ~1.334 222 05
F 3325.50 2396.00 850.00 ~1.256 247 ~11

Note: E — Exhaustion, D — Disengagement, AAR — Alcohol Addiction Risk, PP — Past-Positive, PN — Past-
-Negative, PH — Present-Hedonistic, PF — Present-Fatalistic, F — Future, U — Mann-Whitney U test value, Z —
Z score, p — Mann-Whitney U test significance level, rg — Glass r — strength of difference between groups.

Source: own study.

Table 4. Correlation between academic burnout, alcohol addiction risk, and time perspectives (Spearman

rho coefficient)

Variable E D AAR
AAR 13% 19% e
PP —.25% —13% -12
PN 18%* 33H* 5%
PH 13 011 —11.
PF 33k 8%, 3%
F —17* —.22%, —.23%

Note: AAR - Alcohol Addiction Risk, E — Exhaustion, D —Disengagement, PP — Past-Positive,
PN — Past-Negative, PH — Present-Hedonistic, PF — Present-Fatalistic, F — Future.

*p<.05,**p<.01
Source: own study.

between women and men regarding exhaus-
tion (U = 728.50, p < .05, rg = .25) and disen-
gagement (U = 731.50, p < .05, rg =.29). The
effect size of the difference indicates a small-to-
-moderate effect. Women exhibited lower levels
of academic burnout, confirming hypothesis H1

that posits a difference in academic burnout be-
tween women and men.

Statistically significant differences were es-
tablished between women and men regarding
the risk of alcohol dependence (U = 700.00,
p < .01, rg = .31). The effect size is small to
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moderate. Women exhibited a lower level of
risk for alcohol addiction compared to men,
thereby confirming the second hypothesis re-
garding gender differences in this domain. H2
has been validated.

However, the research did not demonstrate
gender differences in time perspective patterns
among the respondents. Hypothesis H3 was
not validated.

The next phase of the study examined
the statistically significant correlations be-
tween academic burnout, alcohol addiction
risk, and time perspectives (H4). To achieve
this objective, Spearman’s non-parametric test
was employed. The findings are displayed in
Table 4.

The analyses revealed a modest positive cor-
relation between the risk of alcohol addiction
and academic burnout concerning exhaustion
(p=.13, p <. 05) and disengagement (p = .19,
p <.05). Individuals with greater academic burn-
out across both dimensions face an elevated
risk of addiction. Research indicates a weak
negative correlation between exhaustion and
a past-positive perspective (p =—.25, p <.05), as
well as a future perspective (p =—.17, p <.05).
There is also a positive correlation with a past-
-negative perspective (p =.18, p <.05), as well
as with a present-fatalistic perspective (p = .33,
p <.01). Furthermore, a negative correlation
of disengagement with past-positive perspec-
tive (p =—.13, p <.05) and future perspective
(p=-22, p <.05) is exhibited, as well as a posi-
tive correlation thereof with past-negative per-
spective (p =.33, p <.01) and present-fatalistic
perspective (p =—.18, p <.05). These findings
suggest that a more favorable perception of one’s
past is associated with reduced academic burnout
across both dimensions. Conversely, a higher lev-
el of past negativity correlates with a greater ex-
perience of academic burnout across both dimen-
sions. Analyses indicated that a fatalistic present
perspective (p=.13, p <.05), a negative past per-
spective (p=.15, p <.05), and a lower future per-
spective (p =—23, p <.05) correlate with a high-
er risk of alcohol addiction. Higher scores on the
past-negative and present-fatalistic perspectives
correlated with an increased risk of alcohol ad-
diction among the surveyed university students.
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The findings suggest that academic burnout
varies significantly by gender, affecting both
behavioral (disengagement) and emotional (ex-
haustion) aspects. Compared to men, women
exhibited reduced levels of academic burnout,
suggesting disparities in the experience and
regulation of academic stress between genders
(Backovi¢ et al., 2012). Research supports these
findings, showing that women tend to use more
effective coping strategies, such as task-oriented
thinking or seeking social support, even when
experiencing high levels of stress and anxiety
(Carver et al., 1989). Conversely, men are more
likely to use avoidance or withdrawal strate-
gies, which may increase the risk of a long-
-term burnout (Matud, 2004). Differences in
academic burnout levels may also stem from
varying social expectations related to gender
roles. Women tend to be more responsible and
dedicated to their academic obligations, while
men are more likely to distance themselves un-
der excessive pressure (Brougham et al., 2009).
Additionally, women are more likely to evaluate
their emotional and mental well-being, which
facilitates the early identification of burnout
symptoms and the implementation of remedial
measures (Misra, McKean, 2000). Our research
indicates that women demonstrate a lower risk
of alcohol addiction compared to men. Previous
studies have shown that gender is a significant
factor in the risk of consuming psychoactive
substances, including alcohol (Wilsnack et al.,
2018). The result can be evident from biological
and psychosocial viewpoints. Due to biological
factors such as hormonal variations, reduced
body weight, and differing alcohol metabolism
rates, women may experience the detrimental
effects of alcohol more rapidly and intensely,
which can be disheartening. Conversely, psy-
chological and social factors significantly influ-
ence substance use behaviors. However, Tamres
et al. (2002) found that men are more likely to
use substances, including alcohol, to regulate
their emotions and avoid negative feelings com-
pared to women. On the other hand, women
are more likely to use strategies that involve
seeking emotional support and demonstrate
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higher levels of self-regulation and introspec-
tion regarding mental health (Nolen-Hoeksema,
2004). Social norms also play a role; excessive
alcohol consumption is typically more tolerated
in men than in women, who are often viewed
as socially undesirable drinkers, thereby limit-
ing their usage and disclosure. According to
Swiatkiewicz (2017), these disparities arise from
the societal roles and expectations assigned to
men and women. Women often feel more re-
sponsible for their health, family obligations,
and interpersonal relationships, which influ-
ences their lifestyle choices and reduces the
likelihood of substance abuse. Additionally,
one might posit that women are more likely
to seek psychological assistance and reflect on
their emotional functioning, which could offer
a protective effect against addiction.

Our research indicates that the pattern of
time perception is not related to gender. This
suggests that adults have similar perceptions
of their past, present, and future, despite gen-
der differences. This finding is consistent with
previous studies that have shown the funda-
mental cognitive and emotional processes un-
derlying time perception to be universal and
minimally impacted by demographic factors
such as gender (Boniwell, Zimbardo, 2004;
Stolarski, 2016; Fuentes et al., 2022). However,
the prevalence of gender differences in time
perspectives suggests that personal attributes,
such as personality, stress management strat-
egies, and specific life events, may influence
temporal attitudes more than gender as a social
or biological trait. The literature underscores
the importance of cultural and environmen-
tal contexts, which may influence individual
time perception more than gender does (Zim-
bardo, Boyd, 1999). Time perspective patterns
are linked to various psychological functions,
such as motivation, emotion regulation, and
decision-making (Boyd, Zimbardo, 2005). By
recognizing that gender is not a crucial dif-
ferentiating factor in this context, researchers
and practitioners can focus on alternative in-
dividual and environmental determinants that
may more effectively explain variations in time
perception. However, the absence of gender dif-
ferences does not imply that temporal patterns
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are uniform for adults in all contexts. Nuanced
differences that necessitate deeper examination
may emerge in specific life circumstances or
during crises.

The results indicate a positive correlation
between the severity of academic burnout and
the risk of alcohol addiction, which is consistent
with prior research in this area. The literature
often highlights the relationship between the
use of psychoactive substances and the attempt
to manage negative emotional states, such as
stress, tension, and frustration. In an academic
environment marked by excessive workload,
performance pressure, and uncertainty about the
future, individuals may be more susceptible to
burnout and may turn to alcohol as an ineffective
coping mechanism (Kuntsche et al., 2005). The
correlation between alcohol consumption and
burnout may be bidirectional. A lack of sufficient
coping strategies, particularly in higher educa-
tion, can perpetuate a cycle of addiction and
stress. This underscores the necessity of com-
prehensive preventive strategies within academic
settings that incorporate psychological support,
psycho-education on coping mechanisms, and
addiction prevention initiatives.

Time-specific correlations suggest that in-
creased symptom severity is evident in cases
of academic burnout. Focusing on the present
makes students more susceptible to academic
burnout because they are less skilled at organ-
izing their academic endeavours and oversee-
ing long-term objectives. They often respond
impulsively to routine stressors (Zhang, Meng,
Wen, 2025). Students who focus on negative past
experiences — such as previous failures — may
distort their perception of the current situation,
which can result in apathy and withdrawal from
academic pursuits. Morgenroth et al. (2021)
assert that time perspective regulates the emo-
tions exhibited in various life situations. Con-
sequently, academic life and well-being may
deteriorate due to the negative emotions as-
sociated with academic burnout (King, 2016;
Song, Feng, 2017).

Psychological literature has corroborated the
association between academic burnout and type
of time perspective (Aryaei Moghadam et al.,
2024; Hong, Hanafi, 2024). Research indicates
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that an individual’s emotional and behavioral
performance in an educational setting can be
profoundly affected by their interpretation of
the past. Individuals may regard the past as
either a stable foundation for rejuvenation and
the pursuit of new opportunities or as a time
of threats and failures. Our findings align with
previous research conducted in China (Hong,
Hanafi, 2024), which indicates that academ-
ic burnout is associated with present and past
perspectives. A past-negative perspective em-
phasizes adverse individual experiences and
ruminating on traumatic events. In contrast,
a present-fatalistic perspective denotes an ex-
ternal locus of control and the belief that one
has no influence over one’s circumstances or the
consequences of one’s actions. Consequently,
feelings of failure, helplessness, and despair
regarding the present, coupled with an absence
of commitment to change or advancement in
education or development, compel students
to adopt a pessimistic outlook on education
and success, resulting in academic burnout.
These perspectives are related to fear of failure,
hopelessness, and expectation of failure and
can heighten sensitivity to educational stress-
ors while diminishing motivation and efficacy.
Chronic burnout is intricately associated with
a lack of purpose and persistent overload. In-
dividuals may be disinclined to engage due to
a lack of perceived value in long-term endeav-
ours, resulting in burnout. According to cog-
nitive psychology, a pessimistic view of the
future can perpetuate feelings of helplessness
and reduce engagement, essentially becoming
a self-fulfilling prophecy. Findings demonstrat-
ing a correlation between time perspective and
alcohol addiction risk are corroborated by psy-
chological literature. University students who
are pessimistic about their past and prone to ex-
cessive alcohol consumption are at a heightened
risk of encountering alcohol-related problems
(Linden, Lau-Barraco, Hollis, 2014). Those
preoccupied with fears and anxieties about the
future have difficulty managing daily stress
constructively. In this scenario, alcohol can
temporarily provide an escape, enabling them
to avoid confronting an emotionally challenging
reality (Park et al., 2004). According to James
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J. Gross’ (1998) emotion regulation theory, in-
dividuals who exhibit these characteristics are
more likely to engage in maladaptive coping
strategies, such as escapism and emotional sup-
pression, which may manifest as alcohol use.
A past-positive perspective is associated with
a reduced risk of addiction, suggesting that it
may serve as a protective factor against risky
behaviors. Those who can plan, set goals, and
believe in positive outcomes are more likely
to demonstrate self-regulation and the ability
to delay gratification—key traits for avoiding
addictive coping strategies (Boyd, Zimbardo,
2005). A positive outlook on the future fosters
constructive coping strategies and long-term
decision-making, reducing the need to use psy-
choactive substances to relax.

Research limitations

A significant limitation of the project was the
small sample size and lack of control over vari-
ables related to the method and field of study.
Failing to include such data in the study descrip-
tion or as moderating variables may limit the
value and significance of the results obtained.
This limitation prevents over-generalization of
the results. Although the online research proce-
dure has become common in empirical research
due to the widespread use of electronic devices,
especially among young adults and students, it
may also pose a limitation. Nevertheless, it is
important to consider the associated limitations.

Empirical conclusions

1. Gender was found to be a factor that differ-
entiates the level of academic burnout and
risk of alcohol addiction among the young
academics.

Men exhibited higher levels both thereof
than women. Women are more likely than men
to use adaptive coping mechanisms, such as
emotional problem-solving and seeking social
support. However, they may be more inclined
to regulate their emotions through the use of
psychoactive substances.

2. There is a link between academic burnout
and alcohol addiction risk.
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Individuals experiencing academic bur-
nout (emotional exhaustion and behavioral
disengagement) are at a greater risk for ad-
diction and risky alcohol consumption. This
can be a maladaptive coping mechanism for
academic stress that exacerbates burnout symp-
toms.

3. Time perspective correlates with the risk of
alcohol addiction.

References to the past and fatalistic beliefs
about the present suggest an increased risk of
addiction and burnout. This suggests that the
ability to overcome challenges and develop
mental resilience may be significantly influenced
by cognitive and emotional attitudes, such as
optimism versus pessimism.

Practical implications

1. Having a positive view of one’s past may
prevent academic burnout and alcohol ad-
diction, whereas having a negative view of
the past may make one more vulnerable to
these conditions.

2. Reflecting on one’s past is a significant fac-
tor in students’ mental health, so it should
be considered in therapeutic and educational
approaches.

3. Strengthening optimism and purposeful-
ness, which are aspects of adaptive coping
strategies, can reduce the risks of burnout
and addiction.

4. Support programs should be tailored to the
unique coping mechanisms of women and
men because the degree of burnout and ad-
diction varies.

Recommendations and directions for
future research

In light of the findings showing a connection
between alcohol addiction and academic bur-
nout, it is suggested that comprehensive pre-
vention programs be implemented in academic
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settings. These programs should educate stu-
dents on healthy stress management strategies,
help them identify early symptoms of burnout
and addiction, and provide access to profes-
sional psychological help.

It is also worthwhile to encourage activi-
ties that foster optimism, goal-setting skills,
and hope for the future due to the protective
properties of a positive time perspective. These
activities may include academic coaching, mind-
fulness training, career planning workshops,
and cognitive-behavioral therapy components.

Since gender influences the degree of
addiction and burnout, academic support
programs should address the distinct psy-
chological needs of men and women. For
women, adaptive coping strategies should
be reinforced. For men, alternative methods
of emotional regulation should be promoted
to limit the use of psychoactive substances.

Longitudinal studies should also be con-
ducted to identify the direction and dynamics
of the relationship between burnout and ad-
diction. These studies could help determine
which phenomenon manifests first and how
one affects the evolution of the other over time.

Research should consider cultural and social
factors, including academic values, parenting
styles, and norms regarding alcohol consumption.
These factors may impact students’ mental health,
coping mechanisms, and time perspectives.

Further investigation is needed on the influ-
ence of institutional factors, such as the quality
of relationships with lecturers, university sup-
port, and program structure, on levels of burnout
and addiction. This could facilitate the devel-
opment of interventions at both the individual
and systemic levels.

Evaluating the effectiveness of various sup-
port methods, such as resilience training, sup-
port groups, mindfulness-based interventions,
and cognitive behavioral therapy, in reducing
burnout and risky alcohol-related behaviors
would also be worthwhile.

! The study was undertaken by A.C. as a component of her master’s thesis.
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