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Identity Styles and the Valuation System Among
Students in Emerging Adulthood

Style ksztaltowania si¢ tozsamosci a system wartosciowan wsrod
studentow w okresie wchodzenia w dorosto$¢

Abstract: The present study examined the relationship between identity styles, as proposed by
Berzonsky, and motives as well as changes in valuation types, based on Hermans’ theory. A valu-
ation is defined as a conscious, reflective account of experience. The study involved 79 emerging
adults, comprising 61 women and 18 men (aged 19-25, M =21.04, SD = 1.08). The following
methods were employed: the Hermans Self-Confrontation Method (SCM) to measure changes in
valuation types and the Revised Identity Style Inventory (ISI-5) by Berzonsky et al. The findings
indicate that the normative style is associated with increased valuations of unity and love. Ad-
ditionally, the diffuse-avoidant style correlates positively with the changes in both positive and
negative emotions. No relationship was observed between the informational style and changes
resulting from the Self-Confrontation Method. These findings may have practical applications
for psychologists working with individuals experiencing developmental crises during emerging
adulthood.

Keywords: personal valuation theory, emerging adulthood, Self-Confrontation Method, identity
formation, identity styles
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INTRODUCTION continue their education (i.e., students), this

period is characterised by identity exploration
The focus of this study is on identity develop-  and engagement in new roles (e.g., obtaining
ment during emerging adulthood, defined as  a first job, entering a romantic relationship, etc.).
the transition between adolescence and early ~ Within this group, the achieved identity status is
adulthood (Arnett, 2007). For individuals who  relatively rare (Piotrowski, Brzezinska, Pietrzak,
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2013). Researchers highlight the unique features
of this life stage, such as identity exploration,
self-focus, and emotional instability (Nelson,
2021). The challenges faced by emerging adults
include financial instability, career path explo-
ration, and mental health issues. Due to the dy-
namic nature of acquiring new life experiences
and attributing personal meanings to them, this
period represents a particularly valuable oppor-
tunity for research on identity formation.

The need to develop identity interventions
to support young adults has been highlighted
by researchers such as Serena Soh et al. (2024),
who proposed integrating interventions that
utilise social media platforms. Investigating
the system of personal meanings during emerg-
ing adulthood is crucial for understanding the
mechanisms underlying identity development,
as well as for designing effective programmes
that support this process.

The purpose of this study was to examine
the relationship between identity styles and the
valuation system, including temporal changes
within this system, among students in emerg-
ing adulthood.

Identity styles

The model of identity styles proposed by Mi-
chael Berzonsky (2004, 2011) is grounded in
the social-cognitive processing of informa-
tion that individuals use to cope with identity
conflicts. The formation and development of
identity constitute a process of making com-
mitments and processing self-related informa-
tion. This model also assumes that individual
differences manifest in various ways of pro-
cessing self-relevant information and employ-
ing different social-cognitive strategies during
identity formation and change. Consequent-
ly, Berzonsky (2004) identifies three distinct
identity styles: informational, normative, and
diffuse-avoidant.

Individuals with an informational style
demonstrate openness to new self-related in-
formation, actively seeking to explore both
their environment and self-awareness. This
openness can lead to relatively frequent mod-
ifications of various aspects of identity while
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maintaining a more integrated system of self-
-theories. In contrast, individuals with a nor-
mative style are less receptive to new self-re-
lated information and tend to preserve existing
self-structures. They are more likely to inter-
nalise external values, goals, and expectations,
particularly those originating from significant
others. This internalisation may contribute to
a less integrated and more rigid identity frame-
work.

The diffuse-avoidant style, on the other hand,
is characterised by individuals who avoid con-
fronting identity conflicts. They exhibit situ-
ational variability in behaviour, low personal
engagement, and an external locus of control.
These individuals primarily define themselves
based on social attributes, such as the impres-
sions they make on others. As a result, compared
to those with informational and normative styles,
individuals with a diffuse-avoidant style engage
the least in self-definition.

Furthermore, Berzonsky (2004) introduces
the concept of identity commitment, a dimen-
sion that reflects an individual’s motivational
strength and stability in pursuing personal
goals and maintaining a consistent value sys-
tem. Feedback evaluation within this frame-
work is based on internal criteria and stand-
ards.

The valuation system and its measurement
method

The theory of valuation, developed by Hubert
Hermans (1987), explores how individuals as-
sign meaning to their experiences, a process
known as ‘valuation’. According to Hermans’
definition, “valuation is a conscious, reflective
approach to an experience,” encompassing eve-
rything that an individual, upon self-reflection,
considers valuable or personally meaningful
(Hermans, 1987, p. 8). Three core assumptions
stem from this theory: (1) each valuation car-
ries affective connotations (positive, negative,
or ambivalent) for the person reflecting upon it;
(2) fundamental motives are expressed through
specific affective patterns; and (3) the individual
system of meanings is subject to qualitative
and quantitative changes, resulting from the
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dialogical nature of the self (Hermans, 1999).
In this theory, motives are conceptualised as
fundamental human goals. Hermans distin-
guishes six types of valuation that occur in
human life: strength and unity, powerlessness
and isolation, unity and love, aggression and
anger, autonomy and success, and unfulfilled
longing (see Table 1). This typology has been
corroborated by empirical research (Geel, Hout-
mans, Tenten, 2019).

The author of the valuation theory consid-
ers the ability to self-reflect and modify one’s
valuation system a universal human capacity
(Hermans, 1999). This occurs primarily under
the influence of interactions with others or in re-
sponse to new situations, when individuals often
reinterpret their experiences. However, it can be
assumed that people differ in their tendencies
for self-reflection and the extent to which they
modify their valuation systems. These process-
es are difficult to capture in empirical studies.

Within this theoretical framework, Hubert
Hermans and Els Hermans-Jansen (2000) deve-
loped the Self-Confrontation Method (SCM),
which is widely applied in psychological re-
search and therapy to facilitate individuals’
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deeper understanding of their emotional states,
types of valuation, and the process of identity
formation and its evolution over time. Given
that SCM enables the measurement of such
processes of change, the present study adopts
this method, considering it particularly sui-
table for the research domain under investi-
gation.

Previous studies on the system of personal
meanings using the SCM have primarily fo-
cused on individuals with shared life experi-
ences, such as those who have encountered
life-threatening situations (Btaszczak, 2004),
struggled with drug addiction (Brygota et al.,
2013), attended Montessori schools (Bednar-
czuk, 2017), served in the police force (Proch-
niak, 20006), or migrated to Australia and re-
flected on their valuations of both their country
of origin and Australia (Sanchez-Rockliffe,
Symons, 2010). Research has also examined
individuals with mental health disorders (Bail-
lio, Lyddon, 2000; Popadiuk et al., 2008). How-
ever, there is a lack of studies investigating
personal meaning systems in the context of
specific stages of human development, ex-
cept for research on students that explored the

Table 1. Levels of Motives within Valuation Types in Hermans’ Theory.

Motives

Types of Valuation Self-enhance- | L:°nging for con- . Negative

. tact and union Positive emo- .
ment motive . . emotions

with the other tions (P)
®) p ™)
0)
Unity and love (O+) low level high level high level low level
Strength and unity (HH) high level high level high level low level
Autonomy and success (S+) high level low level high level low level
Aggression and anger (S—) high level low level low level high level
Powerlessness and isolation low level low level low level high level
(LL)

Unfulfilled longing (O-) low level high level low level high level

Note. Adapted from van Geel et al. (2019) and Ole$ (1992).
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relationships between learning motives and af-
fective patterns (Pipere, Ilisko, 2018).

A study involving students in emerging
adulthood should provide insights into the qual-
ity of their overall experience, which, following
Hermans (1999), can be considered a criterion
of mental health (when the overall quality of
experience is positive). Additionally, it should
offer information on changes in valuation and
the subjective determinants of such changes.
Based on an analysis of developmental theo-
ries, a theoretical construct has been proposed
to help explain individual differences in mo-
tives, emotional patterns, and changes within
the system of personal meanings: identity for-
mation styles.

THE PRESENT STUDY

The first objective of this study was to exam-

ine the factors influencing the formation of two

distinct types of motives: self-enhancement (S)

and contact with others (O), as well as the pre-

dominant emotional responses (positive or nega-
tive) within the framework of personal valuation
theory. According to Hermans and Hermans-

-Jansen (2000), the S motive represents the striv-

ing for self-enhancement, whereas the O motive

reflects the striving for contact and unity with
others. The second objective was to examine the
factors that promote or inhibit changes in the
intensity of personal valuations following the
application of the Self-Confrontation Method.

We hypothesised that:

1. Administering the Self-Confrontation Method
would lead to changes in the intensity of per-
sonal valuations.

2. Arelationship exists between identity styles,
motives, and changes in valuation types,
such that:

2.1. A higher intensity of the normative style
is associated with a stronger O motive
(contact and unity with others) and fewer
changes resulting from the Self-Con-
frontation Method.

2.2. A higher intensity of the diffuse-avoid-
ant style is associated with weaker
O (contact and unity with others) and

Anna Slysz, Piotr Hatadzinski

S (self-enhancement) motives, as well
as fewer changes resulting from the
Self-Confrontation Method.

2.3. A higher intensity of the informational
style is associated with stronger O (con-
tact and unity with others) and S (self-
-enhancement) motives, as well as great-
er changes resulting from the Self-Con-
frontation Method.

3. Arelationship exists between the intensity
of involvement, motives, and changes in
valuation types, such that a higher intensity
of involvement is associated with a stronger
S (self-enhancement) motive and greater
changes resulting from the Self-Confron-
tation Method.

The hypotheses presented above are ground-
ed in the theoretical frameworks outlined ear-
lier (Hermans, 2000; Berzonsky, 2004, 2011),
which suggest that different identity styles shape
individuals’ responses to reflective and motiva-
tional experiences.

METHOD
Participants

The study was conducted in accordance with
the ethical standards outlined in the 1964 Dec-
laration of Helsinki and its subsequent amend-
ments. Participants provided written informed
consent to take part in the study. The study
was conducted online in Poland between Oc-
tober 2 and November 30, 2020, involving
a group of 79 individuals (students), including
61 women (82%) and 18 men (15%). The par-
ticipants were students of various fields (e.g.,
psychology, medicine, and musicology). The
average age of the participants was 21.04 years
(range = 19-25, M = 21.04, SD = 1.08). The
study included two participants from the first
year, 38 from the second year, 26 from the
third year, six from the fourth year, and two
from the fifth year. Participants were recruited
through Facebook advertisements posted by
the university. Given the time-intensive nature
of the SCM, which includes interview dura-
tion, result calculation, and two meetings with
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each participant, the sample size in this study
is justified.

Measures

The survey kit consisted of the following in-

struments: (1) the Revised Identity Style Inven-

tory (ISI-5) by Berzonsky et al. (2004); Polish
adaptation by Alicja Senejko and Zbigniew

Lo$ (2015); (2) the Self-Confrontation Method

(SCM) by Hermans (Chmielnicka-Kuter, Oles,

Puchalska-Wasyl, 2009; Hermans & Hermans-

-Jansen, 2000; Oles, 1992).

The ISI-5 consists of 48 items, including

36 diagnostic items, forming three scales related

to identity styles: informational style, norma-

tive style, and diffuse-avoidant style, as well as

a commitment scale. The reliability coefficient

measured with Cronbach’s alpha for individual

scales ranged from .68 (for the normative style
scale) to .80 (for the commitment scale; Sene-

jko, Los, 2015).

The SCM consists of four main parts

(Chmielnicka-Kuter et al., 2009):

1. An interview designed to help participants
formulate and express their valuations. The
interviewer asks open-ended questions about
significant experiences from the past, present,
and future (e.g., “Has there been anything
in your life that is particularly important
to you and has had a significant impact on
you?”). The interview covers 14 thematic
areas (such as important relationships, work,
and leisure time), from which three ques-
tions are used.

2. During the second stage, the participant re-
lates 24 emotions (12 positive and 12 nega-
tive) to the previously expressed valuations
using a scale from 0 (not at all) to 5 (very
much). Participants also describe their cur-
rent feelings (general experience) and their
ideal feeling (ideal experience). Based on
the indicated emotions, the level of satisfac-
tion with basic motives is determined. For
example, the S motive is associated with
emotions such as pride, while the O motive
is linked to emotions such as affection. Fur-
ther analyses consider the sums of emotions
assigned to each motive.

3. The third stage involves communicating the
results, aiming to enhance the participant’s
insight and encourage further self-reflection.

4. A second interview (second self-cognition
attempt) is conducted separately. At this
stage, participants receive a list of valua-
tions formulated during the first session.
They can leave the valuations unchanged
or modify them by reformulating (modifica-
tion), replacing with another (substitution),
or removing (elimination).

Procedure

During the first stage of the study, participants
completed a questionnaire (ISI-5). They then
received email invitations to participate in the
second stage, which involved administering the
Self-Confrontation Method (first self-cognition
attempt). During the first interview, participants
responded to questions addressing three the-
matic domains (past, present, and future) and
reflected on what/who had been, or currently
was, important and influential in their lives. They
then identified several valuations (expressed
as a keyword or sentence). Subsequently, par-
ticipants were provided with a list of 24 emo-
tions, standardised instructions, and an Excel
response sheet containing a matrix for record-
ing emotion-frequency ratings. In accordance
with the instructions, they assigned emotions
to each of their identified valuations. Two to
three days later, participants received individu-
alised feedback, during which they were in-
formed about the most and least intense basic
motives and the corresponding valuation types,
based on their own valuations.

The second session of the Self-Confrontation
Method took place two weeks later. A two-week
interval between the first and second sessions
was chosen because identity styles are generally
stable over short periods (Crocetti et al., 2008),
allowing participants to engage in self-reflec-
tion and potentially exhibit minimal changes in
the intensity of personal motives and valuation
types, while minimizing the influence of exter-
nal factors on the observed changes. All inter-
views and feedback sessions were conducted
by fifth-year psychology students who had been



32

trained by the principal investigator in the ad-

ministration of the Self-Confrontation Method.
The analyses considered the following in-

dicators of the personal valuation system for

each participant:

* O+ indicator — number of unity and love
valuations

* HH indicator — number of strength and unity
valuations

* S+ indicator — number of autonomy and
success valuations

* S— indicator — number of aggression and
anger valuations

* LL indicator — number of powerlessness and
isolation valuations

*  O-indicator — number of unfulfilled long-
ing valuations

* O indicator — mean of the results obtained
during the first self-discovery for motive
O (contact and unity with others), considering
the value of O indicators for each valuation

* S indicator — mean of the results obtained
during the first self-discovery for motive S
(self-enhancement), considering the value
of S indicators for each valuation

» P indicator — mean of the results obtained
during the first self-discovery for positive
emotions, considering the value of P indica-
tors for each valuation

* N indicator — mean of the results obtained
during the first self-discovery for negative
emotions, considering the values of N in-
dicators for each valuation

*  Other indicators related to differences in the
number of values for each type (O+, HH,
S+, S—, LL, O-) and changes in emotions
(emotions_ch) between the first and second
self-discovery sessions were also examined.
Calculations were performed using the soft-
ware included with the Self-Confrontation
Method (Practest, n.d.).

RESULTS

The analyses were performed using IBM SPSS
27 statistical software. Correlations were cal-
culated using Spearman’s rtho coefficient. The
Wilcoxon signed-rank test was used to assess
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changes in the intensity of motives between
measurements, and the Mann—Whitney U test
was used for group comparisons.

Regarding Hypothesis 1, the Wilcoxon
signed-rank test showed significant differences
between the first and second measurement of
personal valuations: self-enhancement motive
(S), T=2.61, p <.01; positive emotions (P),
T=2.62, p <.01; negative emotions (N),
T'=-3.90, p <.01. There was no significant dif-
ference in the contact and unity motive (O),
T=.33,p>.05.

Table 2 presents the correlations between
identity styles and motives/types of valuations.

In relation to Hypothesis 2.1, the normative
style was positively correlated with the intensity
of motive O (first measurement) and negatively
with the realisation of the self-enhancement
motive (autonomy and success type), consist-
ent with the hypotheses. With respect to Hy-
pothesis 2.2, no significant correlations were
found between the informational identity style
and motives or valuations. Referring to Hypoth-
esis 2.3, the diffuse-avoidant style was negatively
correlated with the realisation of both motives
(HH — strength and unity type), and positively
with frustration in both motives (LL — power-
lessness and isolation type) (with reference to
Hypothesis 2.1). Furthermore, a negative cor-
relation was observed between this identity style
and the general intensity of motives S and O,
as well as positive emotions. As outlined in
Hypothesis 3, the commitment dimension was
positively correlated with the realisation of both
motives, general intensity of motives S and
0, and positive emotions (first measurement),
while negatively correlated with frustration in
both motives (powerlessness and isolation type).

Table 3 presents the correlations between
identity styles and changes in motives and types
of valuations.

Contrary to Hypotheses 2.1, 2.2, and 2.3,
none of the predicted associations between iden-
tity styles and changes in motives were con-
firmed. Specifically, in contrast to Hypothesis
2.1, the normative identity style was positive-
ly correlated with changes in motive O+. The
diffuse-avoidant style, contrary to Hypothesis
2.2, was positively associated with changes in
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Table 2. Correlations between Identity Formation Styles and Valuation Types.

IS NS |[D-AS| C HH | LL | O+ S+ O- S- |PM|NM SM
NS |-016
D-AS |-.014 |-.036
C 191 | .081 |-.493™
HH 141 | 031 |-267"|.357"
LL 157 =200 | 2547 |-296" | -216
O+ |-107 |-.037 |-121 |—124 |-220 | .171
S+ 122 {-2497| .064 | .020 |-.047 | .355™ | .087
O- .044 | .069 |-.027 | .078 | .081 |—-.063 | .074 |-074
S— —-044 | 175 |-.042 | .039 | .016 | .011 |—.141 |-.074 | .253"
P M |-010 | .064 |-299"|.298" | .622" |-.616™|—.117 |-.077 |-.058 |-.182
N_M | .070 | .180 | .044 |-.145 |-.199 | .233" | -.021 |-378™| .176 | .211 |-.192
S M |-.043 | .067 |-.263"|.406" | .603" |-.639™"|—.280" | —.045 |-.120 |—-.087 | .893" |-.246"
O_M |-011 | .273" |-351"| .280" | .569™ |-.550"| .053 |-.527"| .165 |-.059 |.694™ | .067 |.594"

Note. 1S = Informational Style, NS = Normative Style, D-AS = Diffuse-Avoidant Style, C = Commitment,
HH = Strength and Unity, LL = Powerlessness and Isolation, O+ = Unity and Love, S+ = Autonomy

and Success, O— = Unfulfilled Longing, S—= Aggression and Anger, P M = The average values of P,
N_M = The average values of N, S M = The average values of S motive, O M = The average values of

O motive.
*p<.05, ** p <.01 (two-tailed).

both positive and negative emotions. Finally,
the informational identity style was not cor-
related with changes in personal motives or
valuation types (Hypothesis 2.3). Consistent
with Hypothesis 3, the commitment dimen-
sion was positively correlated with changes in
both the HH valuation type and the S+ motive.

No significant gender differences were found
in the results (Mann—Whitney U test, p > .05).

DISCUSSION

The first goal of the study was to identify fac-
tors associated with the formation of two types
of motives: S (self-enhancement) and O (contact

with others), as well as predominant emotions
(positive or negative). Our results show that the
greater the intensity of the diffuse-avoidant style,
the lower the intensity of the O (contact and unity
with others) and S (self-enhancement) motives.
This finding aligns with theoretical assumptions
and is consistent with previous research by Mi-
chael Berzonsky and Dennis Papini (2014),
which demonstrated that the diffuse-avoidant
style is linked to values centred on self-inter-
est. Individuals with this style are less likely
to develop self-enhancement (self-defining) or
interpersonal (relationship-building) motives to
the same degree. The correlation between the
diffuse-avoidant style and the intensity of these
motives remains tentative, and it is possible that
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this association is bidirectional, meaning that not
only might a stronger diffuse-avoidant identity
style be linked to lower levels of the S and O mo-
tives, but lower levels of these motives could
also play a role in shaping the diffuse-avoidant
identity style. These findings offer new insights
into the role of the diffuse-avoidant style in iden-
tity formation, suggesting fruitful avenues for
future research, such as exploring the connection
to attachment theory. Exploring the links be-
tween insecure attachment style, diffuse-avoidant
identity style, and changes in personal motives
may clarify how early attachment experiences
shape identity and its development over time.

The second goal was to examine factors facili-
tating changes in personal valuations following
the use of the SCM. Our results show that the
SCM provided insight into the affective patterns
of students’ general and academic experiences
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during emerging adulthood and their openness
to changes in the system of personal meanings.
While Hermans claimed — based on his clinical
experience — that administering the method leads
to changes in the valuation system, systematic em-
pirical studies were needed to confirm this claim.
The findings presented in this article confirm that
such changes occur and, in addition, reveal some
of the correlates that facilitate these changes.

The normative identity style is associated
with changes in valuations related to unity and
love (O+). This can be understood through the
importance that individuals with a strong norma-
tive identity style place on the opinions of oth-
ers. Following the administration of the SCM,
these individuals may have primarily reflected
on their relational dynamics and personal roles
within those relationships. It is plausible that,
influenced by their perception of the researcher’s

Table 3. Correlations between Styles of Identity Formation and Changes Resulting from Administering the

Self-Confrontation Method.

IS NS | D-AS| C |HH ch/LL_ch|O+ ch|S+ ch O- ch| S— ch
NS -016
D-AS -014 | —.036
C 191 .081 |—.493™
HH_change | —.061 | .079 | —.142 | .286"
LL change | —-058 | —-102 | .180 | —115 | —.046
O+ change | —.005 | .256 .006 | —-.010 | .255" | —.076
S+ change -030 | —.110 | —.182 | .314™ | .370™ | —.054 | .060
O-_change .016 .031 | -018 .056 .035 239" .073 .090
S—_change 169 | 122 | .078 100 | —180 | 226 | —.148 | .045 | —.090
emo_ch —-112 | —.021 | 250" | —.116 | .167 | .240" | —.188 | .051 112 .107

Note. IS = Informational Style, NS = Normative Style, D-AS = Diffuse-Avoidant Style, C = Commit-
ment, HH ch = Aggregated change in valuations of the Strength and Unity type (HH), LL_ch = Aggrega-
ted change in valuations of the Powerlessness and Isolation type (LL), O+/— = Aggregated change in the
O motive, S+/— = Aggregated change in the S motive, emo_ch = Aggregated change in positive (P) and
negative (N) emotions (difference between the means for emotions in the second and first self-discovery).

*p <.05,** p <.01 (two-tailed).
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expectations — whether consciously or uncon-
sciously — they may have adjusted their valua-
tions related to the motives of contact and unity
with others. In contrast, the diffuse-avoidant
style of identity formation is characterised by
difficulties in maintaining stable cognitive,
emotional, and behavioral patterns, which can
hinder the development of a coherent sense of
self. The identified relationship between this
style and changes in emotional patterns appears
to stem from emotional instability rather than
genuine openness to change. Consequently, it
remains unclear whether these emotional shifts
can be directly attributed to the SCM.

Research indicates that the commitment di-
mension plays a crucial role in the process of
change within the domain of valuations. Specifi-
cally, commitment promotes changes in strength
and unity (HH) valuations, which involve the
simultaneous fulfilment of both the self-enhance-
ment (S) and contact-unity (O) motives. These
changes appear to demand greater cognitive effort
and personal commitment than changes within the
O motive alone (contact and unity with others),
likely because they involve reconciling both self-
-enhancement and interpersonal goals rather than
focusing solely on relationships. These results
are consistent with findings from other studies
(Berzonsky, Papini, 2014), which demonstrat-
ed that self-defining commitment is positively
correlated with self-transcendent values (such
as altruism). Individuals with a higher level of
commitment may exhibit greater effectiveness
in engaging with interventions and programs
aimed at identity development. However, further
empirical studies are necessary to gain a more
comprehensive understanding of this relationship.

The lack of a significant relationship be-
tween the informational identity style and
changes in personal motives is surprising.
Although individuals with an informational
style are open to new self-related information
(Berzonsky, 2004), this openness may not lead
to immediate changes in response to feedback
from the SCM. Changes may instead occur gra-
dually, influenced by multiple experiences over
time. In this context, as mentioned above, the
commitment dimension may be more critical in
facilitating such changes.

The results of this study cannot be directly
compared to previous research, as no studies
have specifically examined the relationship be-
tween identity styles, motives, and changes in
personal valuations. While prior studies have
explored identity development and related con-
cepts (e.g., Berzonsky, 2004; Hermans, 1999),
our findings offer new insights into these con-
nections within the context of valuation theory.

LIMITATIONS AND CONCLUSIONS

One limitation of this study stems from the
change indicators used. The analysis focused
on mean scores for motives and emotions, as
well as the sum of valuations of each type,
comparing differences between the first and
second measurements. However, the content
of these valuations — specifically, the magni-
tude of the changes — was not analyzed. While
qualitative analyses could have enriched the
findings, quantitative indicators were neces-
sary to determine differences between partici-
pants in terms of the changes they underwent.

Another limitation is the relatively short in-
terval between the first and second self-discovery
measurement (two weeks). It is possible that
changes within the system of personal meanings
would have been more substantial if participants
had more time to reflect and experiment with
these changes after the initial assessment. Ad-
ditionally, the interviewers —fifth-year students —
had limited experience conducting psychologi-
cal conversations, particularly in applying the
SCM. Given the importance of dialogue in this
method, it is possible that psychologists with
greater professional experience might create more
favorable conditions for self-reflection and, con-
sequently, facilitate deeper intrapsychic changes.

The findings of this study may have practi-
cal applications in supporting individuals expe-
riencing developmental crises during emerging
adulthood. Identifying an individual’s identity
style can help predict the extent to which the
SCM may influence changes in their valuation
system. Furthermore, strengthening the com-
mitment dimension may promote greater self-
-reflection and facilitate intrapsychic changes
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when conditions are conducive to such transfor-
mations. Understanding the factors that influence
changes in personal meanings may also support
the design of psychological interventions aimed
at mitigating less adaptive identity styles. For
instance, individuals with a diffuse-avoidant
identity style may particularly struggle to fulfil
self-enhancement and interpersonal motives,
experiencing associated negative emotions. In
contrast, those with a normative identity style
may require psychological support in realising
the self-enhancement motive. For these indi-
viduals, the SCM may serve as a valuable tool
for self-reflection on their thoughts, emotions,
and motives. It should additionally be noted that
the sample was predominantly female, which
may limit the generalisability of the findings.

However, a significant challenge remains.
The effectiveness of the SCM depends on an
individual’s motivation for self-change, which
may be relatively low in those with a diffuse--
avoidant identity style, given its negative corre-
lation with commitment. Similarly, individuals
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