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Abstract

The paper is overviewing ubiquitous digitalisation and its exertion into the educational sphere. 
Instant transfer into online mode of teaching during the COVID-19 lockdown raised the discus-
sion on the effectiveness of such mode. The analysis of what are the factors that potentially can 
harm academic progress is done. However, the COVID-19 lockdown showed that criteria of effec-
tiveness can be ignored as less important. That is why there is a need to analyse it and in the result 
implement the changes into online education that would allow it to resemble the in-class mode as 
much as possible. In the paper, an exemplary solution is proposed – the design of a language online 
course. The course is created using the CLIL (Content and Language Integrated Learning) method. 
So, it covers not only learning of language, but also of content, that is digital hygiene in this case. 
At the end of the paper expert evaluations of the course design are done.
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Problem overview

The research on adjustments to remote teaching is an issue of great importance for the 
educational sphere as well as for the field that promotes social change, that is social 
work. The pandemics was the reason for one of the major disruptions in education for 
the whole of history and affected all continents (United Nations 2020: 2). It caused the 
change in the way students were studying: visiting schools was replaced by engagement 
into online-classes, faces of teachers and classmates were limited to digital images of 
them and on-going access to education was possible only with availability of the Internet 
and proper devices. 

Obviously, humanity has already met before with contagious infections like this one, 
but it has never been the case for people to have such an amount of students worldwide 
as there are currently. Such a spread of education, especially the primary one that gives 
basic literacy, was at the highest rates. It was achieved through an important increase 
in government expenditure on education (Roser, Ortiz-Ospina 2016: para. 7). Thus, 
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when access to schools as for public places had to be limited, it was the reason for an 
unprecedented disruption for delivery of education. 

Other than the change of the medium which transfers education from real-time in-
class lectures into device-assisted classes, the shift caused different types of disparities. 
Among them are reduction of opportunities to study for the most vulnerable (United 
Nations 2020), having hard time for low-income parents to help children studying 
(Calarco 2020), enhancements of digital divide problem (Ramsetty, Adams 2020), 
loss of children protection from food insufficiency (Williams 2020), etc. Obviously, all 
enumerated problems had to be reactively responded to by coordinational work of social 
workers, who ensure the satisfaction of students’ needs in the vulnerable situations. 
However, the activity and mobility of social workers were limited and transferred into 
the remote mode, which contrasts usual face-to-face practices (Cifuentes-Faura 2020). 

The way states tried to solve the problem with inability of children to pursue attaining 
education was the switch to online education mode. To understand if the state’s demand 
on online education implementation (as a temporary measure during COVID) was 
adequate, there is a need to analyze the results of this measure. 

Taking into consideration weaknesses of online-education, together with existing 
public demand to provide it anyway (pandemic circumstances), there is a conclusion that 
there is no longer any possibility to refuse the idea of Web-based education. However, 
online education under any circumstances should substitute in-class one. It comes 
from the inability of distance learning to provide students with a significant aspect of 
education, that is a feeling of community and social belonging. It is evidenced that this 
feature enhances academic performance and promotes the substantial psychological 
state of students. Additionally, the problematic situations that starve for engagement of 
social workers are visible the most in school conditions. 

However, in the situation when online-education becomes the only solution, a wide 
topic of discussion appears that is about children’s usage of gadgets, media and Internet. 
This issue becomes up-to-date for social work as it is tightly connected with risky behaviour 
of children. Referring to Antonio López Peláez and Chaime Marcuello-Servós (2018) 
the new frontier of social work can be considered e-social work. E-social work responds 
to new social challenges that appear due to fast technological progress. Technological 
advancements can put the social work profession under risk of obsolescence or create 
a driver to adapt for new digital reality. “Adaptation and innovation (...) also entail 
a profound reflection on the ethical debates surrounding digitalisation and the design 
of new methods of diagnosis, intervention and evaluation that are respectful of people’s 
dignity and their right to privacy” (Peláez, Marcuello-Servós 2018: para. 11). Thus, the 
ongoing contribution to the field of social work has to be accompanied with innovative 
approaches to appearing social issues. 

With all this in mind, effort to create an experimental course based on secondary data 
analysis was made. The results of the research on online education practices together 
with online-course design can be implemented in the advances of future social policies. 
The designed course has to contribute for the life betterment of children. It discussed 
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the necessity to prevent children’s inappropriate or unsecure usage of digital devices and 
internet through teaching digital hygiene. To do so, the decision to teach the parents or 
significant others of a child was made as a reflection of family systems theory. The choice 
of parents are not limited to biological parents only, but also to those who take care of 
a child and can have any impact on their life. Moreover, the course is not limited to the 
specific age group of the children. The creation of an online course is an experimental 
product which covers the issue all parents had to deal with, that is digital hygiene. 
According to Charles Boulet “hygiene is the science that deals with the promotion 
and preservation of health. In an active sense, hygiene comprises the establishment of 
conditions and practices that serve to promote or preserve health” (Boulet 2006: 3). 
Hence, digital hygiene is the organisation of responsible usage of digital devices. This 
course can be used as the practical measure to prevent risky behaviours on the Web, 
but the content has to be updated regularly, because of fast-changing conditions of the 
digital age.

For this research experts from different research fields were engaged in order to 
assess the quality of the design of the experimental online course. The reflections of 
experts were structured and collected by filling in the table with answers to the questions 
on different aspects of the course. Despite the fact that the designed course was not 
launched and tested on students, logically the subsequent part of the primal stage of the 
research (design and experts’ assessment) can be continued by its testing and, finally, 
implementation with corrections. Additionally, the description of the course creation 
can serve as an exemplary template for teachers in future. As for the social workers the 
course touches the issue of risky digital behaviours and provides recommendations for 
parents as for the children’s use of media. However, there is an option that change in 
instruction during COVID to online can transform the usual forms of teaching with active 
social interaction and its purpose wouldn’t be achieved because of being unnecessary. 

Literature overview – state of the art

The discussion on effectiveness of online education compared to offline is on the agenda 
for scholars, policy-makers and social workers. The importance of putting our minds 
on this issue became instant during the lock-down caused by pandemia of COVID-19. 
Different measures were taken in order to keep such institutions as educational, 
governmental, private, etc. functional. Going online was one of the crucial solutions. 

The question arises: can this change in education affect society and if yes, how? The 
impact of digitalisation in general was discussed by lots of scholars: D. Boyd (2009),  
N. Jurgenson (2012), A. Mangen (2019), A. Toffler (1970), Z. Tufekci (2008), etc. In the 
same time the impact on education was discussed by K. Bergstrand (2013), E. Hargittai 
(2003), M. Ito (2020), A. Kurpatov (2018), N. Selwyn (2020), etc. Analysing the work 
of these authors and current forecasts, one tendency becomes visible. Education, as 
any other aspect of reality, will be tightly bound to technological development. That is 
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why the role of social work in education has to be go hand-in-hand with technological 
advancements and take into account the risk discussed further.

Today’s youth takes technology as a necessary and an integral part of living. It comes 
from the fact that they have grown up using technology and computers. Mark Prensky 
(2001) coined the term ‘digital natives’ to give definition for this generation of people, 
who grew up in the digital age. He believes that members of this generation have special 
abilities to receive and process information, since technology has accompanied them 
from birth (Prensky 2001: 3). Integrating technology use in the 21st-century classrooms 
is essential for preparing students to enter a digital world, as employers are seeking 
employees who are digitally literate and governments need citizens who are not lagged 
behind in digital skills.

The instant switch to online education had impact not only on students and teachers. 
So, they are not the only stakeholders to consider about. There were also parents and 
guardians of students who had to take part in the process of learning. The study on 
experiences of parents with children during pandemic by Amber Garbe showed that 
the responsibility of parents for the success of remote teaching increased. Parents had to 
participate in arrangements of learning routines of their children. This change coincides 
with the fact that the need to organize children, motivate them, think of hardware issues 
and be responsible for children’s outcomes at studies appeared for many parents. 44% of 
parents found it as the biggest struggle to balance between employment demands and 
learner needs. Actively participating in the school life of children required following the 
materials given by educators. 27% of parents claimed that there were too many materials 
and resources for learning, that can make it hard to prioritize the most important and 
needed ones (Garbe, Ogurlu, Logan, Cook 2020: 49).

Basically overviewing problems with organization of online education has to take 
into account also technical level. This issue was described in Eszter Hargittai’s (2003) 
work on digital divide. She proposed a definition of digital divide that means “the gap 
between those who have access to digital technologies and those who do not; or the 
gap between those who use digital technologies and those who do not understood in 
binary terms distinguishing the ‘haves’ from the ‘have nots’” (Hargittai 2003: 2). Access 
to internet gives opportunities to extend existing knowledge. Though there is, definitely, 
stratification when it comes to this opportunity (Hargittai 2003). 

There are big discussions and a lot of assumptions of that in future education will fully 
go online. For example, there is a claim of Andrew Cuomo (state governor of New York) 
that the COVID lockdown is the “moment of history”, when having all the technologies 
needed, remote education has to be set (Selwyn 2020: 7). Andreas Schleiser, the head of 
education at the Organisation for Economic Cooperation and Development (OECD), 
declares that students experienced a new way for education to develop (online) and 
found it more convenient for themselves: “(...) we are at the point of no return regarding 
students” (ICEF Monitor 2020). Coursera CEO Jeff Maggioncalda states as well that “the 
backbone of the learning process will be digital. And then there will be a lot of people 
that learn online who don’t have to go back to campus in order to do it” (Marketplace 
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2020). So, big resonance was made about education going in the path of online especially 
after lockdown in 2020. By specification of the constrains of online education, better 
versions of it can be developed. 

According to Ben Williamson (2020) instant switch to online teaching made some 
discussions on reconsidering old educational style to appear. Among them there is an 
increasing number of different ideas and solutions to the teaching ways and tools to 
use for substitution of standard in-class education. Technological solutions for making 
it easier and as much effective as possible were offered by big companies specialised 
in educational technologies (EdTech companies). Moreover, “(...) commercial EdTech 
providers and advocacy organisations have also formed powerful networks and coalitions 
to highlight and promote EdTech products for use by schools, teachers and parents” 
(Williamson 2020: 2). The scale of presence of edu-business companies in the sphere 
of schooling and influence on classrooms increased a lot (Williamson 2020). Interest 
within big companies in EdTech is not a new tendency, though extension of EdTech got 
its popularity because of the emergency situation of COVID.

One of the issues that is widely spread, especially in underdeveloped countries, is 
the access to the Internet. As was stated in Coronavirus and Children Series by experts 
of UNICEF Innocenti (2020), the state has to supply everyone with equal opportuni-
ties (in this case it at minimum is Internet access), particularly when there is a state’s 
requirement to go on with obligatory education. Other issues that were acknowledged 
about are gender inequalities in Internet access, especially in traditional countries with 
strongly patriarchal values. For instance, there is an example of a Muslim family with 
a lot of children, where advantage is given to boys to pursue education. In this situation 
and with limited availability of computers, access would be given to masculine part of 
the family most probably. So, the problem of hardware issues and Internet access has 
to be solved similarly. Obviously, there are a lot of families which have computers at 
home. However, in the conditions when all family members need a computer at the same 
time, there is a problem in determining priorities for who needs more (UNICEF 2020).

Centrum Cyfrowe is the organisation that acts towards amplifying civic engagement 
through digital tools. According to Centrum Cyfrowe (2020) in Polish switch to online 
education during the pandemic had quite a lot of problems. One of them is the lack of 
experience of teachers, as only 15% of them had taught on distance before. That is why 
quality of teaching was low, as the majority of teachers didn’t know what kind of other 
problems they could face. The issues that teachers highlighted after confronting with 
online teaching were the access to the internet and hardware issues from both sides 
(teacher’s and student’s), space organisation at home, contact with parents, significant 
consumption of time for organisation of the process, etc. (Centrum Cyfrowe 2020).

As any social problem, switching to online education has its favourites and counterparts. 
For some current crisis situation led to a conclusion that online education is ineffec-
tive. In contrast to this statement, Charles Hodges’s claims that there is big difference 
between online learning and the so-called ERT (emergency remote education). ERT 
is considered to be “a temporary shift of instructional delivery to an alternate delivery 
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mode due to crisis circumstances” (Hodges, Moore, Lockee, Trust, Bond 2020: para. 13). 
This alternative mode was online. In the same time, social public and non-governmental 
organisations are to develop new policies that take into account technological advance-
ments and their impact on the lives. The role of social worker here is to be the bridge 
between students, identify the problems, propose solutions and present it in the form of 
recommendations for stakeholders who provide and implement governmental policies. 
However, application of the best possible measure to pursue the process of education 
appeared to have a lot of pitfalls. Those problems definitely have to be solved starting 
from the research of the current state of affairs. 

Method (of research/action/analysis)

The research is aimed to analyze emerged situation with process of Web-based education. 
Secondary data analysis demonstrated that the switch to a different learning environment 
mode from in-class to online had some constrains. Among them are lower potential 
to provide students with feeling of community and social belonging, unpreparedness 
to respond to the digital divide problem, lack of professional training in giving classes 
online for educators, etc. One more aspect is studied through experimentation with the 
design of exemplary online course on digital hygiene. This aspect is the gap between 
in-class and online education in instructional design caused by considerably lower level 
of systematic implementation in regular practice, which is explained by necessity to find 
rapid measures to adjust to social isolation. 

As stated by Johannes Conrads (2017) in overview of Digital Educational policies in 
Europe and beyond, implementation of digital education should be done by testing and 
experimenting. This means that flexibility and reconsideration are crucial features in 
building policies as changes that are coming are unprecedented. So, it is known that policy 
implementation is mostly accompanied with goal and objectives-setting, evaluation of 
effects, but despite this “(...) policy-makers in digital education should be reminded that 
the greatest improvements to learning are often achieved when learning from mistakes”. 
Moreover, every change is supposed to be implemented after testing “small-scale pilots” 
(Conrads 2017: 43). This statement is the justification of using experimental design in 
the creation of an online course.

When it comes to the place of the designed course in social work, reference should 
be done to the family systems theory. According to Murray Bowen family as a social 
system influences behavior and thoughts (Bowen 1978). The designed course has to 
contribute for the life betterment of children. To do so, the decision to teach the parents 
or significant others of a child was made. Moreover, even if the course is created with the 
thought of the children and their media usage, the more research on how to approach 
young learners has to be made in order to go directly to them.

The experimenting with design as a method allows to check feasibility of proposed 
practical measures for course creation. Course design is practical implementation of 
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the different techniques used during teaching process and used as a research method. 
The method is referred to as design-based research by Feng Wang and Michael Han-
nafin (2005), “as a systematic but flexible methodology aimed to improve educational 
practices through iterative analysis, design, development and implementation, based on 
collaboration among researchers and practitioners in real-world settings, and leading 
to contextually-sensitive design principles and theories” (Wang, Hannafin 2005: 6). 
However, the implementation phase of the research is replaced from collaboration with 
real students to assessment by experts-educators. Ten expert opinions from people with 
different scientific backgrounds were collected for assessment of the designed online-
class. The reflections of experts were structured and gathered by filling in the table with 
questions on different aspects of the course: 

Section 1. General course overview

Assess the relevance of the course for audience chosen. 
Assess the design (visual representation) of the course.
How are the community building activities included in the course? 
Assess the grading system of the course.
How is the structure of the course? 
How do the tools and media formats selected support the course learning outcomes? 

Section 2. Content course overview

Assess the potential of the course to make students aware about issues of digital hygiene.
Assess the content of the course.
Assess the tasks provided by course. Would they make students engaged in the process 
of learning? 
Can materials from the course be used by other language teachers? 
How are the features of CLIL method visible in the course?

Section 3. Additional assessment

Leave some additional comments about the course or issues not covered in assessment.
For the expertise the sample of the first class was demonstrated (Appendix). According to 
the idea of the digital hygiene topic, the basics are planned to be covered by four classes 
in general. The program is systematized into the table (Table 1). Experts’ reflections are 
analysed and can be used to modify the course and systematized into recommendations 
for future course piloting or creation.
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Experimental online course that was designed is based on the CLIL approach. CLIL 
comes from Content and Language Integrated Learning. This approach suggests learning 
of the content and language by using other languages. Cenoz, Genesee, Gorter (2014) 
highlighted that there is no clear separation of how much of language and content in 
a proportional relationship is to be learned according to CLIL. Also there is discussed the 
statement that there is no one theory or approach to CLIL (Cenoz, Genesee, Gorter 2014).

For the design of the course the Canva program was chosen. In Canva you can 
create different types of designs for different documents: presentations, infographics, 
posters, publications in social media, etc. This internet tool can be used in creation of 
professional materials as well as for private usage.

The course can be provided on ZOOM, but other media can be used as well. The 
choice of ZOOM comes from its functionality. There you can find an option to organise 
group work through using the feature “break-out rooms”. This feature can be used 
for dividing participants of one group into subgroups and then create virtual rooms 
for the time needed (5 minutes, 15 minutes, etc.). Teachers can “come in” and observe 
the work of each subgroup as moderator.

Discussion of findings

As a content part of a designed course the digital hygiene concept was chosen for 
parents and children. The course is preoccupied with preservation of health in digital 
space and teaching digital hygiene for children. Though, chances are little that children 
can be digitally literate with parents that are not. Then, the decision to make the course 
for parents or guardians of children that have to learn the basics of digital hygiene and 
collaborate with their offspring on this issue was made. The course can be useful also for 
social workers/e-social workers who are preoccupied with issues of children’s media usage.

The material of the course is prepared using some notions of cognitive science. 
Cognitive science is the field where the process of learning and processing of information 
is studied. According to John Bransford (see Bransford, Brown, Cocking 2000) there 
are four aspects to which the designer of the course should pay attention: knowing its 
learner (e.g. slide 23 in Appendix), acknowledging the main thesis or concepts to cover 
in future (e.g. slides 21, 33 in Appendix), assessment and creation of community within 
learners (e.g. slides 35, 42 in Appendix). Moreover, during the course thinking processes 
of both student and expert have to be visible. So, activities are to be designed in a way 
that students can express their processes of thinking, that will be a good indicator for 
the teacher of the fact if students understand the material or at which stage they are 
confused and think in a wrong direction (e.g. slide 12, 23, 34 in Appendix). One more 
tip is “using contrasting cases as examples” (e.g. Case studies in Table 1). This point 
has to deal with human’s ability to understand better out of the stories, narratives, as 
examples of knowledge application in the practice (Bransford, Brown, Cocking 2000).
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Judith Boettcher (2007) elaborated ten core principles for designing effective learning 
environments. Among them one of the principles is that depending on instruction dif-
ferent learning outcomes can be gained (Boettcher 2007). So, for enhancing productivity 
of the course, there is a need to spot clearly outcomes that are desired to get achieved. 
For the experimental CLIL course different outcomes were planned to achieve: 

•	 knowledge of “digital hygiene” (e.g. Grammar tenses and facts, Modals and digital 
hygiene rules, Additional rules etc. in Table 1);

•	 acknowledging of possible risks of uncontrolled usage of digital devices by children 
(e.g. Grammar tenses and facts in Table 1); 

•	 giving an overview of principles for parental assistance in defining children screen 
time (e.g. Gerund or infinitive in Table 1);

•	 giving basic biological knowledge on learning processes with regard to age (e.g. 
Grammar tenses and facts in Table 1);

•	 urging in importance of social interaction as a core factor for developing critical 
thinking (e.g. Homework 1, Debates, etc. in Table 1);

•	 proposing alternatives for screen time spent by children (e.g. Case studies in 
Table 1);

•	 making parents to put on the agenda reparation measures on children screen time;
•	 providing instruction in English and at minimum in Polish in order to give the 

opportunity to learn the language from the content and possibility to go on 
learning by itself in future, as English is widely spread when it comes to research 
and specifically ones on digital hygiene;

•	 giving understanding of peer-learning value for future better attaining of informa-
tion (e.g. slide 36 in Appendix).

Findings on how well the creation of the online course was done are presented in 
the form of passages of experts’ reflections.

Assessment of the course relevance for the audience chosen 
Six experts (E1, E3, E4, E6, E7, E8) found the course relevant for the target audience 

chosen. Though, E5 considers that age of children has to be specified, as “some elements 
of content (see your homework questions) would be different when you have a 3-year-old 
or a 15-year-old child” (E5). Children’s age is not specified, because it would diminish 
potential target audience. Additionally, the course is based on a parent’s own choice 
of attitude to children about their media usage. The relevance of directing children’s 
behaviour would be present respectfully of its age.

Assessment of the course visual representation (design) 
Generally, course designs were assessed as good. Experts appreciated illustrations 

and colours. Some experts (E6, E7) found theme colours as too dark. Other experts 
(E5, E8) mentioned that a bigger amount of illustrations would attract more attention.

To conclude, the choice of fonts and contrast techniques were assessed positively. Very 
dark colours should be avoided in the choice of background/theme colour. It is possible 
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that some experts found the theme colour as too dark, because of the light transmission 
of the screen. As well shouldn’t be forgotten about the amount of text that is present at 
one slide. Less text made slides and information more readable and pleasant.

Assessment of the community building activities
For less than half of experts community building tasks were insufficient or difficult to 

distinguish (E1, E6, E7, E10). E2 suggests reconsidering the tasks 1 and 2 to make them 
more community building oriented: “(...) Perhaps the other two exercises could be more 
oriented towards student interaction by for example letting the student who chooses the 
correct answer and responds to the question pick his/her classmate and ask them 
the same question (Task 1) or allowing group work (Task 2)” (E2). E8 adds about what 
can work out as community-building activity with existing technical support: “If you use 
Zoom to teach online, you could add some competition. Race to be the first to answer 
a question”. Minority of experts assesses community building tasks positively (E3, E9). 
To conclude, more emphasis has to be made on creation of community building tasks 
and the way they are transmitted to the students.

Assessment of the course grading system 
One third of the experts found the grading system as “well-suited” (E2), “good” (E4) 

and “clear”(E6). However, E1 stated that it could have been improved with adding the 
points for other types of tasks. E9 emphasized that “by valuing picture descriptions more 
than the other activities, the course encourages creativity, practical usage of theoretical 
knowledge and building social interaction” (E9), which was exactly the aim by giving 
more points for tasks that evokes creativity. E5 and E10 found the grading system 
confusing and not clear. This means that the description of the grading system has to 
be transmitted more clearly as it serves as a tool of external motivation. 

Assessment of the navigation and structure of course
Majority of the experts rather agreed that navigation and structure of the course is 

easy to follow. E8 stated: “(...) the navigation for me is a little difficult to understand” 
(E8), which means that some corrections have to be made in order to make navigation 
more intuitive.

Assessment of the tools and selected media formats
Almost all of the experts assessed tools and selected media formats positively. E7 

noticed that “the fact that the lesson is conducted online does not take away anything 
from the experience, as it was tailored for that way of teaching, unlike most courses” 
(E7). So, it means that the choice of media for the course was done well and as E9 
noticed that “using digital devices helps the students to visualize the content better in 
their minds” (E9). To conclude, the most was done when it comes to the right choice 
of media and tools.
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Assessment of the course potential to aware students about issues of digital hygiene
Every expert agreed that the course has in its content reference to digital hygiene to 

some extent. It is worth mentioning that the first class sample given for expert’s assessment 
is only one out of four classes that would teach digital hygiene. Being aware of this, E1 
noticed that sampe-class “seems like a good start regarding learning digital hygiene” (E1). 
In contrast, E4 remarked that “it doesn’t inform students about how to go about ensuring 
digital hygiene” (E4) and E5 pointed out the lack of “evidence-based advice” (E5), which 
is true and is planned to be done during next lessons. To conclude, the idea to pursue 
learning about digital hygiene during next classes had to be presented more clearly.

Assessment of the course content
Experts noticed that the course content is up-to-date. E9 was aware about issues 

that has to be discussed during a course and that are in a buzz right now: “protection 
of digital identity, data security and cyberbullying are recently started to be studied” 
(E9). To conclude, the impression about the course content is despaired, because experts 
have seen only samples of the first class, judging then the lack of some useful materials 
on digital hygiene. That is why before giving acknowledgement of the course, a more 
detailed syllabus has to be attached to avoid misunderstanding.

Assessment of the tasks provided by course
The opinions on tasks provided by the course and if they make students engaged 

are rather controversial. On the one hand, E1, E4, E6, E7, E9, E10 found the tasks 
well-suited and believed that they would make students engaged. E9 emphasized that 
tasks are elaborated in manner that theory can be applied into practice, so language 
learning goals would be achieved: “The tasks provided for the course are the essentials 
in language learning” (E9).

On the other hand, E2 and E8 consider that tasks could have been more interactive. 
E5 suggests using inductive method (from practice to theory), rather than deductive 
(from theory to practice) in tasks construction. So, the tasks have to be elaborated 
precisely with thorough consideration about the language level of the target audience. 

Assessment of the possibility to use course materials by language teachers in future
Majority of the experts thought that course materials can be used by language 

teachers in future. In contrast, minority of the experts found the potential to use course 
materials in future as improbable. One third of the experts noted that course materials 
can be translated into other languages. So, the course materials have to be elaborated 
with precision. 

Assessment of CLIL-method features visibility 
Half of the experts believed that CLIL-method visibility was quite clear. E5 considers 

that CLIL-method has to be organised in another manner: “True CLIL lesson would 
probably start with a personal quiz/questionnaire regarding digital media use in which 
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some more follow-up questions would be needed to be constructed in grammatically 
correct ways. Also past/present/future tenses would be revised in context of stories and 
not by filling in the gaps. Actually I was concentrating on the accuracy of tenses rather 
than the content of the texts” (E5). So, it is suggested to reconsider the course and tasks 
organisation to reduce excessive attention on the grammar tasks.

Additional comments
As for the additional comments that experts could leave: minority of the experts 

suggested much thorough proofreading. This, obviously, has to be done by engagement 
of native-speaker before actual course piloting, as it is unacceptable to have any mistakes 
during language teaching.

E2 pointed out the mistakes made during calculation of lesson timing: “Timing needs 
some decent revision: only the exercises (Task 1: 25 min., Task 2: 25 min., and Task 3:  
30 min.) – take 80 minutes, not including the grammar explanation part. Moreover, some 
additional time should also be allowed for the greeting and welcoming of the students 
as well as setting the homework, which may require some comment on the teacher’s 
side” (E2). Expert E3 as well pointed out timing, but from the perspective that there 
was no break and keeping student attention for 75 minutes is quite hard. So, one more 
conclusion is to make timing clear and inform students about the break during the class.

Conclusion

Sure, lockdown is an unprecedented situation, which has to be dealt with the most optimal 
measures. As a solution was implemented switch to online mode. It had a lot of side-effects 
that made students from all the world to lag from the existing educational program. 
As any social problem, switch to online education has its favourites and counterparts.

Digitalization is encompassing all spheres of lives and among them is education. 
To replace or to take its piece of cake from traditional in-class education came online 
mode of instruction. This mode recommended itself as inevitable and salvatory in the 
conditions of world COVID-19 pandemics. Nevertheless, online education was given 
a chance to show that it can’t supply students (currently) with conditions of social and 
community-building. For sure, it gives autonomy and mobility, but it has a lack of 
something that actually makes the process of learning more efficient and it is social 
interaction. Thus, an attempt to create some conditions for community-building exercises 
was done. This attempt was the creation of the design of an experimental online-course. 
It may seem ironic that online-course’s main content was digital hygiene. The course 
was reviewed by experts from different academic and cultural backgrounds. The results 
of expert opinion weren’t univocal, but all of them agreed that the chosen topic for 
content was up-to-date. In future the experts’ conclusion can serve as a direction for 
social workers to pay attention for the new appearing risks in children’s usage of digital 
devices and for the importance to collaborate with parents to prevent risky behaviour 
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on the Web. In worst case scenario some sections of the course can loose their actuality 
and new changes will have to be done.

More than that, in order to avoid organisational problems during creation of the course, 
there shouldn’t be very tight time limits, as this can considerably impact on the course’s 
quality and some aspects can be missed. Teachers have to be taught before how to perform 
classes online, hence qualified in other forms of teaching. Finally, there is a necessity for 
a systematic approach to the problem from the side of the institutions responsible for the 
education and social workers when it comes to the aspect of digital hygiene.

References

Boettcher J. (2007). Ten Core Principles for Designing Effective Learning Environments: Insights 
from Brain Research and Pedagogical Theory. “Innovate: Journal of Online Education”, 
3 (3): 1–8; https://nsuworks.nova.edu/cgi/viewcontent.cgi?article=1099&context=innovate 
(accessed: 20.12.2020).

Boulet C. (2006). Digital Hygiene: Clean Living on a Dirty Network. “Interface: The Journal of 
Education, Community and Values”, 6 (3): 1–7; http://bcis.pacificu.edu/journal/2006/03/
cboulet.php (accessed: 27.05.2020).

Bowen M. (1978). Family Therapy in Clinical Practice. Jason Aronson, New York–London.
Bransford J.D., Brown A.L., Cocking R.R. (2000). How People Learn: Brain, Mind, Experience, 

and School. National Academy Press, Washington, DC.
Calarco J. (2020). Online Learning Will Be Hard for Kids Whose Schools Close – and the 

Digital Divide Will Make it Even Harder for Some of Them. “The Conversation”; https://
theconversation.com/online-learning-will-be-hard-for-kids-whose-schools-close-and-the-
digital-divide-will-make-it-even-harder-for-some-of-them-133338 (accessed: 25.05.2020).

Cenoz J., Genesee F., Gorter D. (2014). Critical Analysis of CLIL: Taking Stock and Looking 
Forward. “Applied Linguistics”, 35 (3): 243–262; https://doi.org/10.1093/applin/amt011 
(accessed: 6.06.2020).

Centrum Cyfrowe (2020). Edukacja zdalna w czasie pandemii. Raport z badań; https://
centrumcyfrowe.pl/edukacja-zdalna/ (accessed: 27.05.2020). 

Cifuentes-Faura J. (2020). The Role of Social Work in the Field of Education during  
COVID-19. “International Social Work”, 63 (6): 795–797; https://journals.sagepub.com/
doi/full/10.1177/0020872820944994 (accessed: 11.05.2021).

Conrads J., Rasmussen M., Winters N., Geniet A., Langer L. (2017). Digital Education Policies in 
Europe and Beyond: Key Design Principles for More Effective Policies. Redecker, Publications 
Office of the European Union, Luxembourg; https://ec.europa.eu/jrc/en/publication/eur-
scientific-and-technical-research-reports/digital-education-policies-europe-and-beyond-
key-design-principles-more-effective-policies (accessed: 21.06.2020).

Dhawan S. (2020). Online Learning: A Panacea in the Time of COVID-19 Crisis. “Journal of 
Educational Technology Systems”, 49 (1): 5–22; doi:10.1177/0047239520934018 (accessed: 
19.06.2020).

about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank


Anna Cherenovych

54

Garbe A., Ogurlu U., Logan N., Cook P. (2020). COVID-19 and Remote Learning: Experiences 
of Parents with Children during the Pandemic. “American Journal of Qualitative Research”, 
4 (3): 45–65; https://doi.org/10.29333/ajqr/8471 (accessed: 20.12.2020).

Hargittai E. (2003). The Digital Divide and What To Do about It, in: New Economy Handbook. 
Academic Press, San Diego, CA; http://www.eszter.com/research/pubs/hargittai-digitaldivide.
pdf (accessed: 11.08.2020).

Hodges C.B., Moore S.L., Lockee B.B., Trust T., Bond M.A. (2020). The Difference between 
Emergency Remote Teaching and Online Learning. “EDUCAUSE Review”, March 27; https://
tinyurl.com/rekxcrq (acccessed: 20.12.2020).

ICEF Monitor (2020). The Future of Education Is Online, at Least for Now. “Higher Education, 
Online Learning”; https://monitor.icef.com/2020/05/the-future-of-education-is-online-at-
least-for-now/ (accessed: 10.08.2020).

Marketplace (2020). The Future of Education is Digital, Online Learning Platform CEO Says. 
“Marketplace Morning Report”; https://www.marketplace.org/2020/06/29/future-of-
education-online-learning-coursera-jeff-maggioncalda/ (accessed: 10.08.2020).

Peláez A.L., Marcuello-Servós C. (2018). e-Social Work and Digital Society: Re-conceptualizing 
Approaches, Practices and Technologies. “European Journal of Social Work”, 21 (6): 801–803; 
https://www.tandfonline.com/doi/full/10.1080/13691457.2018.1520475?scroll=top&need
Access=true (accessed: 10.05.2020).

Prensky M. (2001). Digital Natives, Digital Immigrants. “On the Horizon”, 9 (5). NCB University 
Press, Lincoln: 1–6.

Ramsetty A., Adams C. (2020). Impact of the Digital Divide in the Age of COVID-19. “Journal of 
the American Medical Informatics Association”, 27 (7): 1147–1148; https://doi.org/10.1093/
jamia/ocaa078 (accessed: 10.09.2020).

Roser M., Ortiz-Ospina E. (2016). Global Education. Published online at OurWorldInData.
org.; https://ourworldindata.org/global-education (accessed: 6.06.2020).

Selwyn N. (2020). Digital Education in the Aftermath of COVID-19: Critical concerns and hopes. 
“Techlash”, 1.

UNICEF Innocenti (2020). Leading Minds Online: Coronavirus and Children Series – What 
the Experts Say [Video]. YouTube; https://youtu.be/DODkdi-zHZk (accessed: 20.12.2020).

United Nations (2020). Policy Brief: Education during COVID-19 and beyond; https://www.
un.org/sites/un2.un.org/files/sg_policy_brief_covid-19_and_education_august_2020.pdf 
(accessed: 12.12.2020).

Wang F., Hannafin M.J. (2005). Design-Based Research and Technology-Enhanced Learning 
Environments. “ETR&D”, 53 (4): 5–23.

Williams K. (2020). Long-term Risks to Children from Economic Toll of COVID-19. “CCF”; 
https://contemporaryfamilies.org/children-economic-toll-covid-19-fact-sheet/ (accessed: 
24.12.2020).

Williamson B. (2020). Commercialisation and Privatisation in/of Education in the Context of 
COVID-19. “Education International Research”; https://issuu.com/educationinternational/
docs/2020_eiresearch_gr_commercialisation_privatisation (accessed: 23.12.2020).

about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank


55

Appendix. Concise sample of design for the first online course 
of digital hygiene

Source: own elaboration.

Table 1. Five types of question formation

5 Types of Question Formation

Yes/No Questions “Five W” Que-
stions

Indirect Questions 
for polite English

Asking Tag Que-
stions

Asking Negative 
Questions

Move auxiliary/
modal verb to the 
beginning of 
sentence:

SS: Robin is learn-
ing English online.
QS: Is Robin learn-
ing English online?

Put do/does/did if 
there is no auxil-
iary/modal verb:

SS: 7-year-old Tina 
played computer 
game.
QS: Did 7-year-old 
Tina play computer 
game?

When asking 
about the subject, 
replace part of 
the sentence with 
What/Who:

SS: Robin is learn-
ing English online.
QS: Who is learning 
English online?

If not asking about 
the subject, there’ll 
be some word 
order inversion:

SS: Robin is learn-
ing English online.
QS: How is Robin 
learning English?

Indirect question 
is attaching a phra-
se like “Could you 
please tell me...” or 
“Do you know...” 
before direct que-
stion. In indirect 
question move 
auxiliary verb to 
the end:

QS: Where is the 
bookstore?
IQS: Do you know 
where the books-
tore is?
QS: Where is the 
bookstore?
IQS: Could you 
please tell me where 
the bookstore is?

It’s used to check 
or confirm that 
you’ve under-
stood something 
correctly. The basic 
formula is: [Sen-
tence] + [opposite 
form of the same 
verb used in sen-
tence] + [subject 
pronoun]?

SS: Robin is lear-
ning English online.
QS: Robin is lear-
ning English online, 
isn’t he?
SS: 7-year-old Tina 
played computer 
game.
QS: 7-year-old Tina 
played computer 
game, didn’t she?

You can use 
a negative que-
stion to confirm 
something you 
believe to be true. 
The basic formula 
is:[Negative verb 
contraction] + 
[subject] + [main 
verb] + [other 
information]?

SS: Robin is 
learning English 
online.
QS: Isn’t Robin 
learning English 
online?
SS: 7-year-old 
Tina played com-
puter game.
QS: Didn’t 7-year-
-old Tina play 
computer game?
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Source: own elaboration.

Source: own elaboration.
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Source: own elaboration.

Source: own elaboration.
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Source: own elaboration.
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Table 2. Tasks descriptions of the experimental online course

Number 
of the 
class

Task name Task description How are the goals of the course 
covered by the task?

1

Question/ 
answer 
(2 points)

Revision for the students of the 5 types of 
question formation (theory) → After revision 
of the theory students see two options of the 
question, where one is grammatically correct, 
other is not → Students have to choose which 
option of question formation is correct (prac-
tice) → Students are answering the question.

Proposed questions that students 
answer are connected with ques-
tions about their personal and 
their children’s media and digital 
devices usage. The task gives the 
teacher an understanding of the 
current state of affairs of each 
student, so during the course he/
she can reflect on it. After the 
course teacher can study how 
the student’s situation or attitude 
on the issue has changed.

1

Grammar 
tenses and 
facts 
(2 points)

Revision of the theory of most used tenses: 
Present Simple, Present Continuous, Present 
Perfect, Past Simple, Past Continuous, 
Past Perfect, Future Simple (theory) → 
Students are given facts on media usage of 
children, its risks and some statistics. Each 
sentence is missing the correct form of the 
verb → Students decide which tense form is 
appropriate for each sentence (practice).

Students are introduced to how 
digital devices and media us-
age of children can affect their 
health, current statistics on the 
issue. The representation of facts 
are given in the form of gram-
mar exercise to revise different 
tenses. Facts that are given come 
from different scientific papers.

1

Pictures 
description 
(3 points)

Students are divided into several groups → 
Each group are given a picture (children and 
technologies) → Within a group students have 
to describe the picture using different revised 
tenses.

The primary goal of each group 
task is developing social com-
petences. Given task is created 
for group grammar revision and 
turning on creativity. Pictures 
that are given make students 
think of the topic of the course.

1

Homework 
1 (5+1 
points)

Students are given two tasks to make: 
Homework task 1: Each of the course partici-
pants should talk to the child about media 
usage. They have to learn:
what content does your child prefer in the 
internet;
does your child prefer spending time with 
digital devices rather than with their friends, 
parent, etc.;
what does the child think about the allowed 
time to spend on the internet/with digital 
devices (is it enough, too small, too much).
After the talk each participant should write 
short report using different tenses and be 
ready to present it in 2nd class.
Homework task 2: Students are given more 
exercises on practicing correct tense forms 
(see task “Grammar tenses and facts”).

Homework task 1: It is created 
to engage parents or care-givers 
in the process of correction of 
children’s digital device usage 
through the learning at first 
about details. As for the lan-
guage task practice tense usage 
and presentation skills.
Homework task 2 (see task 
“Grammar tenses and facts”).
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2

Homework 
check 1 
(1 point)

Students present the reports of homework 
task 1 and the rest of the group have to pre-
pare two questions for a presenter.

Task develops presentation skills 
of a student and revises question 
formation topics from the first 
class. It is called to evoke discus-
sion and got to know about 
different experience of parents/
care-givers.

2

Gerund or 
infinitive 
(2 points)

Revision for the students of rules when verb 
is followed by infinitive or gerund (theory) → 
Students are given text on digital hygiene and 
parental mediation of children media usage, 
where appropriate form of the verb is missing 
→ Students are reading the text and filling in 
verbs in correct forms (practice).

Task acknowledges students 
on what is digital hygiene and 
the styles of parental mediation 
that are proposed to be used by 
scholars of children media usage 
to control their activity with 
digital devices. More than that 
students are practicing usage of 
proper verb form. 

2

Debates  
(3 points)

Students are divided into two groups (one talk 
of pros, other – of cons) → Each student are 
voting for the topic to debate on (list of topics: 
smartphones, computers, online-education, 
technological development) → Each group is 
given a time to generate as much as possible 
ideas on the pros/cons of chosen topic.

Task develop social competences 
and gives time to think deeply 
and collectively on one of the 
topics that called the most inter-
est during classes.

2

Homework 
2 (5+2 
points)

Homework task 1: Each of the course partici-
pant should draw together with a child one 
issue on digital usage and be ready to describe 
it during a class using verbs that are followed 
by gerund or infinitive.
Homework task 2: Students have to prepare 
one fact from their experience/internet about 
risk of uncontrollable usage of digital devices.

Homework task 1: It is created to 
engage parents or care-givers in 
the creative process with a child.
Homework task 2: While doing 
the task students can find out 
individually more useful infor-
mation on digital hygiene.

3

Modals and 
digital hy-
giene rules 
(2 points)

Revision of modals (theory) → Students are 
given digital hygiene rules that are missing 
proper modal verb (practice).

Application of proper modal 
verbs usage is represented the 
best through recommenda-
tions, rules, necessities etc. The 
issue that the task covers aims 
to extend students’ knowledge 
of digital hygiene basics for 
children.

3

Additional 
rules  
(3 points)

Students work individually on generating 
more rules and recommendations for parents 
and care-givers using modal verbs for pre-
senting the results.

The task makes students unleash 
their creativity in elaborating 
their own attitude to children’s 
digital device usage. Additio-
nally, it practices application of 
modal verbs. 
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3

Homework 
3 (2+5 
points)

Homework task 1: Students are given text 
about different styles of parental mediation of 
children’s media usage. They have to be ready 
for answering the questions from the text in 
4th class.
Homework task 2: Students have to talk to 
a child taking into consideration rules learnt 
and text read. After the talk students are 
preparing a report to present at class 4. 

Homework task 1: Text that 
students are to read is taken 
from the research of EU Kids 
Online (organisation of scholars 
that studies different aspects of 
children media usage). It gives 
students scientifically evidenced 
information that can be applied 
in their everyday life.
Homework task 2: It is created 
for giving parents or care-givers 
a necessity for going on collabo-
rating with a child on an issue 
that has significant influence on 
different aspects of life.

4

Reflections 
on reading 
(1 point)

Teacher evokes discussion about text students 
read as a homework → Students share their 
report on talk with a child (see Homework 3).

The task gives a field for a peer-
discussion between parents 
and care-givers, during which 
new conclusions and solutions 
can be developed. Teacher as 
a mediator has to point out find-
ings done.

4

Conditio-
nals 
(2 points)

Revision of conditionals (theory) → Students 
are given sentences to fill in with proper 
conditional form (some sentences contain 
information about what will happen if not to 
follow the rules of digital hygiene) (practice).

Task gives students an under-
standing that conditionals can be 
used in different life situations. 
In this case it is continuation 
of achieving content aim of the 
course and it is what are the 
consequences of not following or 
not knowing the rules of digital 
hygiene.

4

Case studies 
(3 points)

Students are divided into four groups → Each 
group is given one case from life of a child → 
Four groups are preparing their solutions and 
recommendations for the case given.

The task is going to check stu-
dents’ ability to apply digital hy-
giene rules in real life situations. 
Cases given describe situations 
that happen from time to time 
with children of different ages. 
All the cases are connected with 
digital device usage.

Source: own elaboration.


